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Abstract: The existent literature on the integration of technology 
in language classrooms has addressed the issues of effective 
teaching strategies, the types of technologies students use, and 
teachers’ preparedness in adopting technology for the classrooms. 
Some scholars argue that the effectiveness of technology largely 
relies on the teaching strategies that teachers utilize. The findings 
of some studies shed light on the impact of technology on 
students’ attitude and engagement. Despite the unresolved 
debates about the use of technology in the classroom and its 
impact on student learning, the author’s current projects using 
games, YouTube, blog, and microblogging services indicated that 
students benefit from the projects in several ways. The participants 
of this study were students in the English Department in a private 
university in Semarang. The data for this study were collected 
from interviews, observation, and students’ learning reflective 
journals that students submitted upon the completion of the 
projects. The findings indicated that students felt more confident 
in applying their knowledge in real life situations. Interactions 
with teachers and peers, bridged by technology, contribute to their 
development as the creator of knowledge. 

Key words: technology, blogging, YouTube, microblogging, active 
learning 

Abstrak: Literatur mengenai integrasi teknologi di kelas bahasa telah 
membahas isu-isu strategi pengajaran yang efektif, jenis teknologi yang 
digunakan siswa, dan kesiapan guru dalam mengadopsi teknologi untuk 



122  Celt: A Journal of Culture, English Language Teaching & Literature, 
Volume 17, Number 2, December 2017, pp. 121 – 138 

https://doi.org/10.24167/celt.v17i2;  ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOAJ 
 

kelas. Beberapa ilmuwan berpendapat bahwa efektivitas teknologi sangat 
tergantung pada strategi pengajaran yang digunakan guru. Temuan 
beberapa penelitian menyoroti dampak teknologi terhadap sikap dan 
keterlibatan siswa. Meskipun ada perdebatan mengenai penggunaan 
teknologi di kelas dan dampaknya terhadap pembelajaran siswa, project 
pengarang saat ini dengan menggunakan permainan, YouTube, blog, dan 
microblogging mengindikasikan bahwa siswa mendapatkan keuntungan 
dari tugas ini dalam beberapa aspek. Peserta penelitian ini adalah 
mahasiswa Jurusan Bahasa Inggris di sebuah universitas swasta di 
Semarang. Data untuk penelitian ini dikumpulkan dari wawancara, 
observasi, dan jurnal reflektif pembelajaran siswa yang disampaikan 
siswa setelah selesainya proyek. Temuan menunjukkan bahwa siswa 
merasa lebih percaya diri dalam menerapkan pengetahuan mereka dalam 
situasi kehidupan nyata. Interaksi dengan guru dan rekan kerja, yang 
dijembatani oleh teknologi, berkontribusi pada perkembangan mereka 
sebagai pencipta pengetahuan. 

Kata kunci: teknologi, blogging, YouTube, microblogging, 
pembelajaran aktif 

 
 
INTRODUCTION 

Much of the literature on the use of technology in classrooms has 
attempted to address questions revolving around how technologies affect 
student learning, what kind of learning technologies students take advantage 
of, what teaching strategies are the most appropriate, and whether teachers are 
ready to integrate these learning technologies into their classrooms. New 
innovations in learning technology and the needs to improve the quality of 
undergraduate education result in gradual paradigm shifts away from the 
traditional method of learning and toward active learning techniques.   

Active learners, in contrast to orthodoxal students, are “active creators of 
knowledge who learn by observing, manipulating, and interpreting the world 
around them” (Alessi, 2001).  While scholars have debated whether technology 
has a profound impact on student learning, existing literature indicates that 
the effectiveness of technology in the classrooms depends on the teaching 
strategies that instructors adopt (Van Horne, Murniati, Gaffney & Jesse, 
2012). In technology-infused classrooms, instructors need to create new 
activities or revamp their current teaching strategies in order to engage 
students in their classroom (Van Horne, et.al., 2014).   
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Literature on the role of technology to enhance learning uses the term 
“net generation” to refer to the younger generation (Oblinger, 2003). This 
term is used to describe how well younger generations nowadays adjust to the 
technological gadgets. Research on the use of gadgets in North American 
universities has shown that university students have positive perceptions of the 
use of technological gadgets to enhance their learning, but the study also shows 
that the influence of technology on students’ course engagement is moderate 
(Dahlstrom, Brooks, & Bichsel, 2014).  

Although more and more students believe that they are more familiar 
and more prepared compared to their counterparts in the past, students 
reported that the use of technology should be more integrated to improve the 
learning process. Students reported that in order to take the most advantage of 
technology to improve learning outcomes, training or guidance is necessary 
(Dahlstrom, Walker, & Dziuban, 2013). This corroborates the findings of a 
previous study on learning strategy. Brown & Volts (2005) found that students 
preferred a learning strategy which allows them to actively engage and 
participate in current global issues. This study showed that students felt 
comfortable in incorporating visual aids and technology to better understand 
the teaching materials. 

Universities have a vital role in educating students to become a capable 
individual who can engage in a networked global society where shared 
knowledge is the most critical issue (Lehtinen, Hakkarainen, Lipponen, 
Rahikainen, & Muukkonen, 1999). Hence, universities should apply 
innovative teaching method that enables learners to interact with others in a 
much more meaningful way. For the past ten years, studies on the role of 
information technology and communication on education have looked at how 
technology can be integrated to enhance social interactions between student – 
teacher and among students themselves. One of the pedagogical strategies that 
provide ample rooms for students to improve the social aspect of learning and 
teaching process is collaborative learning. 

Putnam (2008) proposed four affordances of technology in teaching and 
learning. He posited that technology offers four kinds of support; they are 
Information (information accessibility), Automation (tasks automation), 
Representation (knowledge representation) and Communication/ 
Collaboration (communication/collaboration with peers and experts). In the 
classrooms, these four affordances are viable if instructors are willing to design 
their classroom activities in such a way that students have plenty opportunities 
to create and share knowledge through interactions with peers. In their study 
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of active learning spaces in the University of Iowa, Van Horne et.al (2014) 
found that some learning technologies can be utilized as platforms for sharing 
ideas. In this kind of environment, students who are less engaged during the 
beginning of the semester will become more motivated and confident in 
contributing their viewpoints and ideas to group activities or the classroom as a 
whole. At the end of the semester, these students showed more positive 
attitude towards the course and increased engagement. 

 

LITERATURE REVIEW 

A. Technology and student learning 

Friedman (2005) discussed the impact of technology on globalization. 
Friedman used the word “flat” to refer to the leveling of the playing field. In 
his book, he posited that any individual or country who have better access to 
technology possess wider opportunities to play a role in the global economy.  
Currently, the access to many forms of technology is already wide open. 
Universities worldwide take advantage of the rapid technology advancement to 
facilitate the process of teaching and learning. Young generations today have 
different characteristics compared to previous ones. Many students own 
different kinds of gadgets with a variety of programs and applications. Almost 
all young people, especially those in urban areas, to a certain degree, maintain 
social ties with different circles of people through mobile applications. They 
are highly engaged with other people around them through the internet and 
mobile devices (Oblinger, 2006).  

Research on the extent to which existing technologies are effective and 
what kind of technology students possess for their learning show that there is a 
gap between the technology owned for personal use and their use in the 
classroom (Dahlstrom, Walker, & Dziuban, 2013). The most recent report on 
undergraduate education and information technology in 11 countries found 
that even though millenial students are known as ‘digital natives’ and are said 
to have better technology literacy than previous generations, slightly less than 
50% of the respondents reported that they are not really confident about their 
technology-related skills (Dahlstrom, Walker, & Dziuban, 2015). However, 
research on student learning strategies showed that students prefer active 
learning strategies in which they can play an active role in solving the problems 
that exist in everyday life. Students also are more and more likely to be 
comfortable with the use of visual aids as a means to understand the material 
provided.   
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B. Active learning 

Prince (2004) defined the term active learning as “any instructional 
method that engages students in the learning process. In short, active learning 
requires students to do meaningful learning activities and think about what 
they are doing” (p. 223). One of the key elements of active learning is 
thoughtful student participation and engagement to attain the learning 
outcomes. Zayapragassarazan & Kumar (2012) identified four types of 
instructional approaches commonly used in active learning classrooms. They 
are individual activities, paired activities, informal small groups, and 
cooperative student projects.  

The adoption of these strategies largely depends on the class size, course 
objectives, time availability, and teachers’ level of comfort with the strategy.  
Some studies found compelling evidence for active learning and the types of 
activities that work in classrooms. In an early study of active learning, Bonwell 
and Eison (1991) found that active learning improves student attitudes and 
thinking skills. Active learning methods require students to engage in 
discussions and use their high order thinking skills (Roehl, Reddy, & 
Shannon, 2013). Proponents of active learning believe that learning takes place 
when students are in charge of knowledge transmission and construction. 
Teaching strategies in active learning classrooms also center on the idea of 
collaborative participation and mutual engagement. 

 

OVERVIEW OF STUDENTS’ TECHNOLOGY-BASED PROJECTS 

In my language classrooms, my major role is to create engaging activities 
that will encourage students to internalize their knowledge and apply what 
they have learned through meaningful assignments. I want to make students 
active participants in class dialogues and to mediate the knowledge transfer 
and knowledge ownership. In most of my language classrooms, I design 
activities where students have to work in groups and take advantage of the 
available mobile social media applications such as Twitter or Facebook and 
internet-based programs such as YouTube and Wordpress.  

A. Collaborative YouTube projects  

 For the past three years, as the first author, I inform that I have used 
YouTube in my Structure and Functional Communicative Speaking classes as 
a reinforcement of the grammatical rules and speaking functions of English. 
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English structure is one of the most challenging subjects for English language 
learners. Despite the fact that English structure is taught from early ages, many 
English language learners reported that they do not have a good mastery of 
English structure and have difficulties applying the grammatical rules in real 
life situations (Murniati & Riyandari, 2014). Therefore, in my Structure class, 
I have assigned YouTube video assignments related to the topics being 
discussed. For example, in the past, I asked students to upload videos in 
YouTube using the theme of Central Java Landmarks: Past, Present, and 
Future. The goal of the project was to make students apply their knowledge of 
simple past, present, and future tenses. Students had to pick one landmark 
and describe a brief history of the landmark, current projects/reservations, and 
the future of the landmark. The pictures below showcase some of the YouTube 
video projects that students submitted.  

Figure 1: 
Historical Gedong Songo video 

  

 

 

 

 

 

 

 

 

As shown in Figure 1, three students worked on a Gedong Songo 
project. To produce the video, they visited Gedong Songo Temple complex 
and conducted an interview with people who are in charge of maintaining and 
preserving the temples.    

The following figure is of a different YouTube centered project for 
English Structure class. In this project, three students described the history and 
the preservation efforts of a Buddist temple in Semarang. 
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Figure 2: 
 Vihara Buddhagaya Watugong video 

 
 

 

 

 

 

 

 

 

 

 

1. Individual blog project 

Blogging was a required project for the Media and Technology in 
Englishpreneurship course. This course is for students specializing in 
Englishpreneurship. The course is designed to familiarize students with some 
digital technologies that they can use to market their products. In this course, 
the final project was a blog containing information about products/services. 
The project required students to include five or more information concepts 
about their ideas and services, such as “About Us”, “Products”, “Store 
Locations”, “Contact Us”, “Fashion Tips”, “Make-Up Tips”, or any other 
information pertinent to product marketing. In addition, the blog 
incorporated images, videos, and podcasts to add an element of creativity to 
their design. The following figures are a showcase some of the blogs that 
students produced.  

 Figure 3 is a blog project whose main objective was to sell Korean make-
up and cosmetics and provide information about Korean beauty tips and 
tricks. The following figure is a screenshot of a blog homepage. The purpose of 
the blog was to sell clothes. The contents included fashion tips for women. 
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Figure 3:  
Beautyalley blog 

 
 

 

 

 

 

 

 

 

 

 

 

2. Individual twitter project  

 In language learning, microblogging services like Twitter can be a perfect 
tool to learn English outside of class. This popular mobile application allows 
registered users to post, receive, and read short status messages from their 
followers. Twitter can be accessed from anywhere and is available on different 
platforms. For language learners, this microblogging tool offers a plethora of 
opportunities for students to improve their writing skill and grammatical rules. 
Character limitation in Twitter is beneficial for elementary language learners 
because they can stick to simple short sentences.  

   In my Structure 1 class, I assigned Twitter projects because I wanted 
students to get accustomed to making short and simple sentences. In Structure 
1 class, students learn basic sentence structure and the most common tenses. 
During the Twitter project, I asked students to follow me and post their 
statuses in English using the grammatical rules discussed in the class. They 
could describe their feelings, whereabouts, on-going activities, or plans. My 
responsibility as a teacher in this task is to provide feedback on grammar use 
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and sentence structure. Figure 5 below shows a conversation in Twitter. A 
student posted a tweet containing the use of superlative. 

Figure 4:  
A tweet containing the use of superlatives 

 
 

 

 

 

 

 

The following figure shows a tweet containing the application of will (modal). 

Figure 5: 
 A tweet containing the use of will 

 
 

 

 

 

 

 

 

 

3. Group-based game-making 

 One of the most recent project incorporating technology for language 
learning is the collaborative learning through game-making. In this project, 
with my co-author, we taught students to make a role-play game using RPG 
Maker MV software. Activities in the game were created through the features 
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of the software and the templates we provided. To make this game, students 
had to modify the template, the maps, the characters, and the storyboards.  

Figure 6: 
Game template 

 

 

 

 

 

 

 

 

 

The following figure is the result of one of the games that students created.  

Figure 7: 
 Game result 
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To create the game, students had to work in groups of three and designed 
questions so that other people can play the game. To create question items for 
the role play game, students had to practice their writing and grammar skills as 
well as their knowledge of a certain topic. In the example above, students 
created a game on Korean drama. Players of this game were supposed to 
answer trivia questions about Korean drama and actors.  

 

METHODOLOGY 

The participants of this qualitative study were the freshmen of English 
Department in a private university in Semarang. To find out students’ 
perception about the technology-enhanced projects, I distributed learning 
reflection essays that students had to submit upon completion of the project. 
In addition, I interviewed with several students to obtain more data on their 
attitude towards the projects, their challenges in completing the projects, and 
their perceptions about the benefit of such projects. 

 

RESULTS 

 To assess students’ attitude towards these technology-based projects, 
students were asked to write a learning reflection. They had to report on their 
challenges in creating those projects and to what extent those projects helped 
them in understanding the subject matter. These learning reflections were 
useful for me in order to redesign or revamp the syllabus or class projects to 
better suit the needs of the students. From the multiple data sources, three 
main response patterns emerged.  

A. The advantages of technology-enhanced projects 

1. Increased interest and creativity 

In their learning reflections, students suggested that the projects made 
them capable of expressing their interests and allowed them to be creative. 
Students liked the project because they were able to work on things they are 
interested in. For instance, the blog project represented students’ passions. 
One of the students who liked to grow cactus intended to use her blog to sell 
her plants and offer promotions for her new plants. Another student was into 
Korean beauty products and was very knowledgeable about various kinds of 
Korean makeup and cosmetics. This student used her blog to provide 
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information about her business and sell Korean beauty products. Another 
student who liked pets used his blog to sell pets and share useful tips about 
pets.  

In YouTube projects, students were able to hone their creative side in 
producing their videos. They selected video themes, background songs, and 
animation carefully.  Many videos contained deleted scenes or bloopers in 
order to show audience the process of video making.   

2. Increased self-confidence 

After completing their projects, I arranged one or two meetings to 
showcase students’ projects. In these sessions, I asked students to give 
responses or feedback for their classmate’s projects. Students liked the fact that 
they received feedback about their sentences and learned which expressions 
were incorrect. The feedback made them better comprehend the use of 
grammar and writing mechanics. In their YouTube project focusing on 
Comparisons, when I asked them whether the activities helped them 
understand the rules of English comparative patterns, students stated that their 
class mates’ comments and the public nature of YouTube was a great motivator 
for them to be aware of grammatical rules during the script writing. In short, 
students did not want to make many mistakes because there is a possibility that 
they would receive some negative comments from their classmates or other 
anonymous people on YouTube commenting on incorrect English.  

Being public was likely to increase students’ awareness and self-esteem. 
This was evident from their multiple try-outs in creating media files. Audio 
and video recordings were conducted multiple times so as to obtain the best 
materials to be uploaded in YouTube or other social media. In addition, 
students also submitted their drafts before starting recording. In other words, 
being public increased their awareness of linguistic competence. They were 
worried if they were seen as linguistically incompetent. Students also reported 
that the public nature of social media increased their confidence.  

The YouTube project requires more detailed attention to presentation 
and delivery. In order to produce good YouTube projects, students said that 
they had to rehearse several times and dress properly. Students stated that they 
were quite nervous initially, but after they were in front of the camera, they 
became much more confident. 
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3. Becoming better learners 

Group-based technology-enhanced projects require students to utilize 
various diverse skills such as collaborating, interviewing, writing, designing, 
and public speaking. During the completion of these tasks, students reported 
that in general, they could work well with their classmates despite their hectic 
schedule. Students reported they were able to learn many different aspects of 
technology and English grammatical rules because they learned them from 
their classmates. In other words, students maximize their own potential by 
helping other students or learning from each other. Students wrote in their 
learning reflection that what they did help them tremendously in 
understanding a concept since at times they were required to explain a concept 
to their friends. In brief, they stated that they became better learners. They 
learned a lot by interacting with their peers, receiving and giving feedback from 
teachers and classmates, sharing their knowledge to other people.  

B. Challenges in accomplishing technology-based projects 

1. Internet connection 

Students reported no major technical problems aside from the slow 
internet connection. Upon completion of the project, students reported that 
their digital literacy had improved and they did not encounter any major 
technical difficulties. Prior to their technology-based projects, students had 
their own social media accounts and had been active users of such account. 
Therefore, uploading YouTube videos or creating messages in Twitter was not 
something new to these students. They had no problems tweeting because they 
had used Twitter to maintain connections with their friends. Before this 
project, they already posted messages in English.  

Many of these students stated that they were comfortable using the 
programs necessary to complete their projects even if they were new users. 
Audacity, for instance, was new to students, but from the observation, students 
seemed to be able to use it well. Creating podcasts for students’ blog projects 
went smoothly even though students had to make themselves familiar with 
Audacity.  

One of students’ major complaints in completing their projects was 
slow internet connection. To accomplish some stages of the projects, 
sometimes students had to bring their laptops to class and had to be connected 
to internet. Unfortunately, when students were working on the project, the 
internet connection was unstable and the project became very time-consuming. 
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Some of the projects had to be completed in the classroom because team 
members were required to determine the outline, decide the design of the 
projects, or proofread the script or the storyboard. When many students were 
accessing the internet at the same time, the connection became very slow.  

2. Less attention to content 

Technology-based projects almost always incorporate good design. 
Students tried to make their projects look attractive; thus, they spent more 
time designing. During some of the classes, students put a lot of effort to make 
their project attractive by trying different themes, templates, images, and fonts. 
In their learning reflection, students acknowledged that this was done 
intentionally in order to make a project that had good designs and contents. 
However, during the writing process, students still made grammatical and 
spelling errors.  

Sometimes, the mistakes were too obvious that they were distracting. In 
some of the video projects, the challenges to create good content were bigger. 
When working with video projects, students were supposed to pay attention to 
both contents and appearance, but the contents of the videos needed 
improvement the most. Some students addressed this issue as lack of editing 
time. They said they could have done better in editing if they had more time in 
completing their projects.  

 

DISCUSSION 

From multiple data sources, it is evident that technology-based projects 
foster students’ sense of creativity and a better understanding of subject 
matters. By creating contents for their projects, students became more 
confident in applying their knowledge in real life situations. Interactions with 
peers and teachers, collaborative work among team members, collaborative 
work with bridged by technology, contribute to their development as the 
creator of knowledge.  

The materials that students worked on were not something new, but 
students were able to present the materials that suited their needs and 
purposes in a creative manner. The ability to extract information from 
different sources through interviews, archival documents, and other online 
materials and combine them in one project made them a creator of knowledge. 
They were able to show their creative capability by making something new 
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from existing ideas and available information. Students had creative freedom 
to learn a concept, share it with their peers, and then create a new one.  

In this way, they enhance their peers and their own learning.  Being able 
to create contents through meaningful tasks and share them to the public 
made them better learners.  

 In this study, the most-frequently cited reason for technology-based 
projects was slow internet connection. This finding was similar to that in Carr 
at al. (2011). In their study, students’ perceived benefits of technology-
enhanced language learning were mostly related to computer-related issues. 
Although they had favorable attitude, the fact that their responses were more 
related to technology related issue was an indicator that students put more 
emphasis on technology and less attention to content or the learning process 
itself.   

 One of the objectives of college education is to create and shape a 
mindset that promotes genuine interaction and dialogue to solve social issues, 
economics, and politics that surround us in this world. Activities in the 
classroom should stimulate learners to sharpen their analytical and critical 
thinking skills.  

 Learning activities should open abundant opportunities for students to 
explore the world around them and to acquire and internalize new knowledge. 
Classroom activities have to provide the opportunities for students to 
contribute ideas and participate in meaningful discussions with their teachers 
and peers.  

 Young generations adjust better to technology. They own gadgets, use 
various kinds of applications and tools for entertainment, productivity, and 
social relationship purposes. The integration of technology in language 
classrooms, when carefully designed and implemented, can lead to increased 
engagement and participation and more positive attitude towards language 
learning. In addition, technological ambiguity gives rise to students’ higher 
level of adaptability which may come in handy in their future professions. 

 

CONCLUSION 

 Technology-enhanced projects are beneficial if they are incorporated 
carefully. The findings of this study indicated that such projects created 
favorable learning attitude and positive learning experience for the students. 
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Increased interest and creativity, higher level of self-confidence, and becoming 
a better learner were some of the perceived benefits. However, technology is 
not without limits. Sometimes technology is unreliable that students had to 
allocate more time to finish the projects. Internet connection was one of the 
major factors why students’ projects were delayed. Another challenge was 
students’ predisposition to spend more time on design instead of contents.  

 The findings of this study suggested that technology-based projects had 
potentials to be incorporated to the curriculum even though extra care must be 
done to ensure that students gain the most from the teaching and learning 
process. Future research should focus on the effect of technology-based 
projects on certain language skills and what kind of learning models that work 
best for technology-based projects. 

 

ACKNOWLEDGEMENT 

This paper was part of a research project funded by the Ministry of Research, 
Technology, and Higher Education under the International Collaboration 
Grant.  

 

REFERENCES 

Barber, James P., Patricia M. King, and Marcia B. Baxter Magolda. (2013) Long 
strides on the journey toward self-authorship: Substantial developmental 
shifts in college students' meaning making. The Journal of Higher 
Education, 84(6), 866-896. 

Baxter Magolda, M. (2005). The Developmental Nature of Self-Authorship: 
The World of Students. In L.R. Lattuca, J.G. Haworth & C.F. Conrad 
(Eds), College and University Curriculum: Developing and Cultivating Programs 
of Study that Enhance Student Learning (pp. 393 - 408). Boston, MA: 
Pearson Custom Publishing. 

Bonwell, C. C., & Eison, J. A. (1991). Active Learning: Creating Excitement in the 
Classroom. 1991 ASHE-ERIC Higher Education Reports. ERIC 
Clearinghouse on Higher Education, The George Washington 
University, One Dupont Circle, Suite 630, Washington, DC 20036-
1183. 



Murniati, C.T., & Sanjaya, R., Students as Producers: A Case Study of                137 
Technology-Based Projects  

https://doi.org/10.24167/celt.v17i2;  ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOAJ 
 

Brown, A. R., & Voltz, B. D. (2005). Elements of effective e-learning design. 
The International Review of Research in Open and Distance Learning, 6(1). 
Retrieved on May, 2016 from http://www.irrodl.org/index.php/ 
irrodl/article/view/217/300 

Carr, N. T., Crocco, K., Eyring, J. L., & Gallego, J. C. (2011). Perceived 
benefits of technology enhanced language learning in beginning 
language classes. IALLT Journal of Language Learning Technologies, 41(1). 

Dahlstrom, E., Walker, J. D., & Dziuban, C. (2013). ECAR study of 
undergraduate students and information technology.  

Dahlstrom, E., Walker, J. D., & Dziuban, C. (2015). ECAR study of 
undergraduate students and information technology. Retrieved on March 10, 
2016 from http://net.educause.edu/ir/library/pdf/ ss15/ers1510ss.pdf 

Friedman, T. L. (2006). The world is flat: The globalized world in the twenty-first 
century (pp. 3-543). London: Penguin. 

Lehtinen, E., Hakkarainen, K., Lipponen, L., Rahikainen, M., & Muukkonen, 
H. (1999). Computer supported collaborative learning: A review. The 
JHGI Giesbers Reports on Education, 10, 1999. 

Oblinger, D., & Lippincott, J. K. (2006). Learning spaces. Boulder, CO: 
Educause. 

Prince, M. (2004). Does active learning work? A review of the research. Journal 
of engineering education, 93(3), 223-231. 

Putnam, R. (2008). Affordances of Technology for Supporting Teaching and 
Learning. SMU. edu. Retrieved from http://centres. smu. edu. 
sg/cte/innovative-development/affordance-oftechnology/(accessed 
August 21, 2014). 

Roehl, A., Reddy, S. L., & Shannon, G. J. (2013). The flipped classroom: An 
opportunity to engage millennial students through active learning. 
Journal of Family and Consumer Sciences, 105(2), 44. 

Trollip, S. R., & Alessi, S. M. (2001). Multimedia for learning: methods and 
development. Needham Heights, MA: Pearson. 



138  Celt: A Journal of Culture, English Language Teaching & Literature, 
Volume 17, Number 2, December 2017, pp. 121 – 138 

https://doi.org/10.24167/celt.v17i2;  ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOAJ 
 

Van Horne, S., Murniati, C., Gaffney, J. D., & Jesse, M. (2012). Promoting 
active learning in technology-infused TILE classrooms at the University 
of Iowa. Journal of Learning Spaces, 1(2). 

Van Horne, S., Murniati, C. T., Saichaie, K., Jesse, M., Florman, J. C., & 
Ingram, B. F. (2014). Using Qualitative Research to Assess Teaching and 
Learning in Technology Infused TILE Classrooms. New Directions for 
Teaching and Learning, 2014(137), 17-26. 

Wenger, E. (1999). Communities of practice: Learning, meaning, and identity. New 
York, NY: Cambridge University Press.  

Zayapragassarazan, Z., & Kumar, S. (2012). Active learning methods. NTTC 
Bulletin, 19(1), 3-5. 









92.69% Originality 7.31% Similarity 299 Sources

Doc vs Internet + Library

Web sources: 244 sources found

1. https://link.springer.com/article/10.1007/s12528-016-9107-z 1.62%
2. https://www.slideshare.net/BradfordWheeler1/adopting-classroom-technology-a-faculty-developmen… 1.26%
3. https://teach.its.uiowa.edu/research/assessment-student-learning-tile-classrooms 1.01%
4. http://www.glokalde.com/pdf/issues/1/Article4.pdf 0.99%
5. http://journal.unika.ac.id/index.php/celt 0.97%
6. https://dc.etsu.edu/cgi/viewcontent.cgi?article=3987&context=etd 0.85%
7. http://www.vnseameo.org/InternationalConference2017/materials/17_RidwanSanjaya_CeciliaTitiekM… 0.83%
8. http://www.vnseameo.org/InternationalConference2017/conference-program 0.83%
9. https://www.everettcc.edu/files/administration/institutional-effectiveness/institutional-research/outc… 0.72%
10. http://acumen.lib.ua.edu/content/u0015/0000001/0001416/u0015_0000001_0001416.pdf 0.72%
11. https://mcphs.libguides.com/c.php?g=587652&p=4429726 0.68%
12. http://jite.org/documents/Vol11/JITEv11IIPp039-052Drake1011.pdf 0.58%
13. http://eportfoliojamiemeehan.weebly.com/references.html 0.54%
14. https://cnr.ncsu.edu/prtm/wp-content/uploads/sites/4/2014/04/Transformational_Teaching.pdf 0.54%
15. https://eric.ed.gov/?id=ED336049 0.54%
16. https://file.scirp.org/pdf/CE_2015081213402863.pdf 0.52%
17. http://rdw.rowan.edu/cgi/viewcontent.cgi?article=3413&context=etd 0.5%
18. https://www.ukessays.com/essays/education/the-effects-and-importance-of-classroom-participati… 0.5%
19. https://thegreatestannotation.wordpress.com/2015/08/24/the-flipped-classroom-an-opportunity-to-… 0.5%
20. https://revistas.ucm.es/index.php/RCED/article/view/47398 0.5%
21. https://rethinking-ed.org/2016/11/15/a-glossary-of-learning-terms 0.5%
22. http://www.crlt.umich.edu/active_learning_introduction 0.5%
23. https://cft.vanderbilt.edu/guides-sub-pages/active-learning 0.49%
24. https://cft.vanderbilt.edu/wp-content/uploads/sites/59/Active-Learning.pdf 0.49%
25. http://olj.onlinelearningconsortium.org/index.php/olj/article/view/1217 0.47%
26. http://fc.civil.tamu.edu/home/keycomponents/collaborative_learning.html 0.47%
27. https://en.wikipedia.org/wiki/Active_learning 0.47%
28. https://myassignmenthelp.info/assignments/education-training-533109 0.43%
29. http://epublications.marquette.edu/cgi/viewcontent.cgi?article=1131&context=bioengin_fac 0.41%
30. http://www.ijstr.org/final-print/dec2015/The-Use-Of-Social-Networking-Sites-For-Learning-In-Institu… 0.4%
31. https://ocle.uic.edu/active-learning-environments 0.4%
32. https://archive.org/stream/ERIC_ED578189/ERIC_ED578189_djvu.txt 0.4%
33. http://www.edutec.es/revista/index.php/edutec-e/article/download/756/421 0.36%
34. http://journal.unika.ac.id/index.php/celt/article/view/566 0.36%

student as prod

Uploaded: 05/14/2019

Checked: 05/14/2019

Similarity

Similarity from a chosen source

Possible character replacementabc

Citation

References

https://link.springer.com/article/10.1007/s12528-016-9107-z
https://www.slideshare.net/BradfordWheeler1/adopting-classroom-technology-a-faculty-development-program
https://teach.its.uiowa.edu/research/assessment-student-learning-tile-classrooms
http://www.glokalde.com/pdf/issues/1/Article4.pdf
http://journal.unika.ac.id/index.php/celt
https://dc.etsu.edu/cgi/viewcontent.cgi?article=3987&context=etd
http://www.vnseameo.org/InternationalConference2017/materials/17_RidwanSanjaya_CeciliaTitiekMurniati_Bio.pdf
http://www.vnseameo.org/InternationalConference2017/conference-program
https://www.everettcc.edu/files/administration/institutional-effectiveness/institutional-research/outcomeassess-active-learning.pdf
http://acumen.lib.ua.edu/content/u0015/0000001/0001416/u0015_0000001_0001416.pdf
https://mcphs.libguides.com/c.php?g=587652&p=4429726
http://jite.org/documents/Vol11/JITEv11IIPp039-052Drake1011.pdf
http://eportfoliojamiemeehan.weebly.com/references.html
https://cnr.ncsu.edu/prtm/wp-content/uploads/sites/4/2014/04/Transformational_Teaching.pdf
https://eric.ed.gov/?id=ED336049
https://file.scirp.org/pdf/CE_2015081213402863.pdf
http://rdw.rowan.edu/cgi/viewcontent.cgi?article=3413&context=etd
https://www.ukessays.com/essays/education/the-effects-and-importance-of-classroom-participation-education-essay.php
https://thegreatestannotation.wordpress.com/2015/08/24/the-flipped-classroom-an-opportunity-to-engage-millennial-students-through-active-learning
https://revistas.ucm.es/index.php/RCED/article/view/47398
https://rethinking-ed.org/2016/11/15/a-glossary-of-learning-terms
http://www.crlt.umich.edu/active_learning_introduction
https://cft.vanderbilt.edu/guides-sub-pages/active-learning
https://cft.vanderbilt.edu/wp-content/uploads/sites/59/Active-Learning.pdf
http://olj.onlinelearningconsortium.org/index.php/olj/article/view/1217
http://fc.civil.tamu.edu/home/keycomponents/collaborative_learning.html
https://en.wikipedia.org/wiki/Active_learning
https://myassignmenthelp.info/assignments/education-training-533109
http://epublications.marquette.edu/cgi/viewcontent.cgi?article=1131&context=bioengin_fac
http://www.ijstr.org/final-print/dec2015/The-Use-Of-Social-Networking-Sites-For-Learning-In-Institutions-Of-Higher-Learning.pdf
https://ocle.uic.edu/active-learning-environments
https://archive.org/stream/ERIC_ED578189/ERIC_ED578189_djvu.txt
http://www.edutec.es/revista/index.php/edutec-e/article/download/756/421
http://journal.unika.ac.id/index.php/celt/article/view/566
https://corp.unicheck.com/


35. https://www.northampton.ac.uk/ilt/wp-content/uploads/sites/2/2017/05/Student-Engagement-with-… 0.36%
36. https://open.library.ubc.ca/handle/2429/53764 0.32%
37. https://escuelaconcerebro.wordpress.com/?s=preguntas 0.32%
38. https://link.springer.com/article/10.1007/s11423-016-9502-1 0.32%
39. https://escuelaconcerebro.wordpress.com/2016/12/04/aprendizaje-basado-en-proyectos-desde-la-… 0.32%
40. https://escuelaconcerebro.wordpress.com/page/3 0.32%
41. http://acumen.lib.ua.edu/content/u0015/0000001/0001075/u0015_0000001_0001075.pdf 0.32%
42. http://cfe.unc.edu/files/2014/08/FYC2.pdf 0.32%
43. https://escuelaconcerebro.wordpress.com/tag/aprendizaje 0.32%
44. https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/developing-a… 0.32%
45. http://joltida.org/index.php/joltida/article/view/10 0.32%
46. http://www.scientiasocialis.lt/pec/files/pdf/vol37/98-108.Puhek_Vol.36.pdf 0.32%
47. http://mjli.uum.edu.my/images/Vol15No1June2018/g-173-201.pdf 0.32%
48. https://polipapers.upv.es/index.php/REDU/article/view/5549 0.32%
49. http://dergipark.gov.tr/buefad/issue/42863/463514 0.32%
50. https://www.colorado.edu/eer/content/ibl-math-report-all050211 0.32%
51. https://apps.weber.edu/wsuimages/geography/Cook%2C%20Bedford%20and%20Mandia%20Cas… 0.32%
52. http://www.macrothink.org/journal/index.php/jse/article/viewFile/8249/6802 0.32%
53. http://new.seceij.net/author/seceij/page/2 0.32%
54. https://wn.com/Theoretical_Physics 0.32%
55. https://cei.umn.edu/active-learning 0.32%
56. https://dialnet.unirioja.es/descarga/articulo/4522455.pdf 0.32%
57. http://www.abimo.net/documenten/14-De%20impact%20van%20leren%20zichtbaar%20maken_B… 0.31%
58. https://link.springer.com/article/10.1007/s11528-017-0228-7 0.25%
59. https://www.teachingbooks.net/content/FocusOnInquiry.pdf 0.25%
60. http://cie.asu.edu/ojs/index.php/cieatasu/article/download/786/215 0.25%
61. http://vuir.vu.edu.au/1571/1/Dusitnanond.pdf 0.25%
62. http://www.isetl.org/ijtlhe/pdf/IJTLHE55.pdf 0.25%
63. http://www.isetl.org/ijtlhe/pdf/IJTLHE727.pdf 0.25%
64. https://www.ets.org/Media/Products/perceptions.pdf 0.25%
65. http://www.isetl.org/ijtlhe/pdf/IJTLHE481.pdf 0.25%
66. http://petersj.people.cofc.edu/CCLI/PDF/Student_Centered_Learning-FacultyQuestions.pdf 0.25%
67. http://niu.edu/facdev/_pdf/guide/strategies/role_playing.pdf 0.25%
68. https://link.springer.com/content/pdf/10.1007/s11165-017-9623-5.pdf 0.25%
69. http://www.qualitative-research.net/index.php/fqs/article/view/1567/3225 0.25%
70. https://es.readkong.com/page/memoria-de-resultados-6829051 0.25%
71. http://www.math.lsa.umich.edu/~krasny/math156_crlt.pdf 0.25%
72. https://www.ajol.info/index.php/afrrev/article/viewFile/74937/65528 0.25%
73. http://arrow.dit.ie/cgi/viewcontent.cgi?article=1019&context=ijap 0.25%
74. http://www.ets.org/Media/Products/perceptions.pdf 0.25%
75. https://www.asec.purdue.edu/lct/hbcu/documents/Active_Learning_Creating_Excitement_in_the_… 0.25%
76. https://cestl.blogspot.com 0.25%
77. http://www.aabri.com/manuscripts/09423.pdf 0.23%
78. https://link.springer.com/article/10.1007/s11165-016-9573-3 0.23%
79. http://ro.ecu.edu.au/cgi/viewcontent.cgi?article=1125&context=eculture 0.23%
80. https://file.scirp.org/pdf/CE_2015112316285867.pdf 0.23%

student as prod

Uploaded: 05/14/2019

Checked: 05/14/2019

Similarity

Similarity from a chosen source

Possible character replacementabc

Citation

References

https://www.northampton.ac.uk/ilt/wp-content/uploads/sites/2/2017/05/Student-Engagement-with-ABL-Interim-Report-May-2017-v2.pdf
https://open.library.ubc.ca/handle/2429/53764
https://escuelaconcerebro.wordpress.com/?s=preguntas
https://link.springer.com/article/10.1007/s11423-016-9502-1
https://escuelaconcerebro.wordpress.com/2016/12/04/aprendizaje-basado-en-proyectos-desde-la-neuroeducacion
https://escuelaconcerebro.wordpress.com/page/3
http://acumen.lib.ua.edu/content/u0015/0000001/0001075/u0015_0000001_0001075.pdf
http://cfe.unc.edu/files/2014/08/FYC2.pdf
https://escuelaconcerebro.wordpress.com/tag/aprendizaje
https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/developing-assignments/assignment-design/active-learning-activities
http://joltida.org/index.php/joltida/article/view/10
http://www.scientiasocialis.lt/pec/files/pdf/vol37/98-108.Puhek_Vol.36.pdf
http://mjli.uum.edu.my/images/Vol15No1June2018/g-173-201.pdf
https://polipapers.upv.es/index.php/REDU/article/view/5549
http://dergipark.gov.tr/buefad/issue/42863/463514
https://www.colorado.edu/eer/content/ibl-math-report-all050211
https://apps.weber.edu/wsuimages/geography/Cook%2C+Bedford+and+Mandia+Case+studies+in+ABL+JGE+2014.pdf
http://www.macrothink.org/journal/index.php/jse/article/viewFile/8249/6802
http://new.seceij.net/author/seceij/page/2
https://wn.com/Theoretical_Physics
https://cei.umn.edu/active-learning
https://dialnet.unirioja.es/descarga/articulo/4522455.pdf
http://www.abimo.net/documenten/14-De+impact+van+leren+zichtbaar+maken_Bibliografie.pdf
https://link.springer.com/article/10.1007/s11528-017-0228-7
https://www.teachingbooks.net/content/FocusOnInquiry.pdf
http://cie.asu.edu/ojs/index.php/cieatasu/article/download/786/215
http://vuir.vu.edu.au/1571/1/Dusitnanond.pdf
http://www.isetl.org/ijtlhe/pdf/IJTLHE55.pdf
http://www.isetl.org/ijtlhe/pdf/IJTLHE727.pdf
https://www.ets.org/Media/Products/perceptions.pdf
http://www.isetl.org/ijtlhe/pdf/IJTLHE481.pdf
http://petersj.people.cofc.edu/CCLI/PDF/Student_Centered_Learning-FacultyQuestions.pdf
http://niu.edu/facdev/_pdf/guide/strategies/role_playing.pdf
https://link.springer.com/content/pdf/10.1007/s11165-017-9623-5.pdf
http://www.qualitative-research.net/index.php/fqs/article/view/1567/3225
https://es.readkong.com/page/memoria-de-resultados-6829051
http://www.math.lsa.umich.edu/%7Ekrasny/math156_crlt.pdf
https://www.ajol.info/index.php/afrrev/article/viewFile/74937/65528
http://arrow.dit.ie/cgi/viewcontent.cgi?article=1019&context=ijap
http://www.ets.org/Media/Products/perceptions.pdf
https://www.asec.purdue.edu/lct/hbcu/documents/Active_Learning_Creating_Excitement_in_the_Classroom.pdf
https://cestl.blogspot.com
http://www.aabri.com/manuscripts/09423.pdf
https://link.springer.com/article/10.1007/s11165-016-9573-3
http://ro.ecu.edu.au/cgi/viewcontent.cgi?article=1125&context=eculture
https://file.scirp.org/pdf/CE_2015112316285867.pdf
https://corp.unicheck.com/


81. http://iier.org.au/iier23/moore.html 0.23%
82. https://rrubailey.wordpress.com/2010/10/27/quality-assurance-evaluation-and-monitoring-program… 0.22%
83. https://www.cogentoa.com/article/10.1080/23311916.2016.1145043.pdf 0.22%
84. http://iiassessment.wceruw.org/research/researchPapers/FAME%20in%20the%20Future.pdf 0.22%
85. http://digitalcommons.liberty.edu/cgi/viewcontent.cgi?article=2140&context=doctoral 0.22%
86. https://es.slideshare.net/alfredo.prietomartin/el-nuevo-sistema-de-evaluacin-continua 0.22%
87. http://scholarcommons.usf.edu/cgi/viewcontent.cgi?article=7144&context=etd 0.22%
88. https://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-016-0698-x 0.22%
89. http://wiredspace.wits.ac.za/xmlui/bitstream/handle/10539/10276/2011%20Dissertation%20JE%2… 0.22%
90. https://pure.tue.nl/ws/files/21073246/HeldensTeacher2016.pdf 0.22%
91. http://www.isetl.org/ijtlhe/pdf/IJTLHE945.pdf 0.22%
92. https://www.acecqa.gov.au/sites/default/files/2019-03/TheEducationalLeaderResource.pdf 0.22%
93. https://www.hekupu.ac.nz/sites/default/files/2018-11/08%20Pennells.pdf 0.22%
94. https://www.hekupu.ac.nz/article/how-can-web-20-support-academic-literacy-development 0.22%
95. http://folk.uio.no/daget/neoliberalism.pdf 0.22%
96. http://www.mas.bg.ac.rs/_media/istrazivanje/fme/vol35/4/7._pokrajac_195-202.pdf 0.22%
97. https://www.slideshare.net/usuariopruebaesp/6219-29953488 0.2%
98. http://www.asee.org/file_server/papers/attachment/file/0003/3259/6219.pdf 0.2%
99. http://www.iiisci.org/journal/CV$/risci/pdfs/XA619KG15.pdf 0.18%
100. http://newprairiepress.org/cgi/viewcontent.cgi?article=1138&context=aerc 0.18%
101. http://centaur.reading.ac.uk/32452/1/In-depth_33_1.pdf 0.18%
102. https://link.springer.com/article/10.1007/s10639-013-9261-0 0.18%
103. https://elearningindustry.com/the-essence-of-transformational-adult-learning 0.18%
104. http://jolt.merlot.org/vol6no2/shachar_0610.pdf 0.18%
105. https://en.wikipedia.org/wiki/Distance_education 0.18%
106. https://olj.onlinelearningconsortium.org/index.php/olj/article/view/1339 0.18%
107. https://depd.wisc.edu/html/artmonth3.htm 0.18%
108. http://www.itma.vt.edu/courses/idtportfolio/lesson_1.php 0.18%
109. http://uknowledge.uky.edu/cgi/viewcontent.cgi?article=1015&context=kjhepp 0.18%
110. https://daizeabdao.wordpress.com/2015/03/24/just-click-and-learn 0.18%
111. http://www.science.gov/topicpages/l/learning+opportunities+including.html 0.18%
112. http://www.allresearchjournal.com/archives/2017/vol3issue1/PartJ/3-1-145-668.pdf 0.18%
113. http://jolt.merlot.org/vol10no2/martin_0614.pdf 0.18%
114. https://www.learntechlib.org/p/148195 0.18%
115. https://campuspress.yale.edu/yctl/author/kte2 0.18%
116. https://en.wikipedia.org/wiki/Peer_Learning 0.18%
117. https://gretelpatch.wordpress.com/2012/09/09/social-constructivism-theory-and-application 0.18%
118. https://campuspress.yale.edu/yctl 0.18%
119. https://www.science.gov/topicpages/d/develop+classroom+activities.html 0.18%
120. https://dc.etsu.edu/cgi/viewcontent.cgi?article=3925&context=etd 0.18%
121. https://www.cjlt.ca/index.php/cjlt/article/view/26442/19624 0.18%
122. https://aleta57.wordpress.com/2014/10/07/annotated-bibliography-impact-of-a-comprehensive-bl… 0.18%
123. https://www.science.gov/topicpages/f/flipped+classroom+approach.html 0.18%
124. https://www.science.gov/topicpages/c/confidence+active+engagement.html 0.18%
125. https://www.physiology.org/doi/full/10.1152/advan.00098.2015 0.18%
126. https://scholarworks.uni.edu/cgi/viewcontent.cgi?article=1128&context=grp 0.18%

student as prod

Uploaded: 05/14/2019

Checked: 05/14/2019

Similarity

Similarity from a chosen source

Possible character replacementabc

Citation

References

http://iier.org.au/iier23/moore.html
https://rrubailey.wordpress.com/2010/10/27/quality-assurance-evaluation-and-monitoring-program-planning-for-technology-mediated-learning
https://www.cogentoa.com/article/10.1080/23311916.2016.1145043.pdf
http://iiassessment.wceruw.org/research/researchPapers/FAME+in+the+Future.pdf
http://digitalcommons.liberty.edu/cgi/viewcontent.cgi?article=2140&context=doctoral
https://es.slideshare.net/alfredo.prietomartin/el-nuevo-sistema-de-evaluacin-continua
http://scholarcommons.usf.edu/cgi/viewcontent.cgi?article=7144&context=etd
https://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-016-0698-x
http://wiredspace.wits.ac.za/xmlui/bitstream/handle/10539/10276/2011+Dissertation+JE+Hechter+_0419824A_.pdf?sequence=1&isAllowed=y
https://pure.tue.nl/ws/files/21073246/HeldensTeacher2016.pdf
http://www.isetl.org/ijtlhe/pdf/IJTLHE945.pdf
https://www.acecqa.gov.au/sites/default/files/2019-03/TheEducationalLeaderResource.pdf
https://www.hekupu.ac.nz/sites/default/files/2018-11/08+Pennells.pdf
https://www.hekupu.ac.nz/article/how-can-web-20-support-academic-literacy-development
http://folk.uio.no/daget/neoliberalism.pdf
http://www.mas.bg.ac.rs/_media/istrazivanje/fme/vol35/4/7._pokrajac_195-202.pdf
https://www.slideshare.net/usuariopruebaesp/6219-29953488
http://www.asee.org/file_server/papers/attachment/file/0003/3259/6219.pdf
http://www.iiisci.org/journal/CV%24/risci/pdfs/XA619KG15.pdf
http://newprairiepress.org/cgi/viewcontent.cgi?article=1138&context=aerc
http://centaur.reading.ac.uk/32452/1/In-depth_33_1.pdf
https://link.springer.com/article/10.1007/s10639-013-9261-0
https://elearningindustry.com/the-essence-of-transformational-adult-learning
http://jolt.merlot.org/vol6no2/shachar_0610.pdf
https://en.wikipedia.org/wiki/Distance_education
https://olj.onlinelearningconsortium.org/index.php/olj/article/view/1339
https://depd.wisc.edu/html/artmonth3.htm
http://www.itma.vt.edu/courses/idtportfolio/lesson_1.php
http://uknowledge.uky.edu/cgi/viewcontent.cgi?article=1015&context=kjhepp
https://daizeabdao.wordpress.com/2015/03/24/just-click-and-learn
http://www.science.gov/topicpages/l/learning+opportunities+including.html
http://www.allresearchjournal.com/archives/2017/vol3issue1/PartJ/3-1-145-668.pdf
http://jolt.merlot.org/vol10no2/martin_0614.pdf
https://www.learntechlib.org/p/148195
https://campuspress.yale.edu/yctl/author/kte2
https://en.wikipedia.org/wiki/Peer_Learning
https://gretelpatch.wordpress.com/2012/09/09/social-constructivism-theory-and-application
https://campuspress.yale.edu/yctl
https://www.science.gov/topicpages/d/develop+classroom+activities.html
https://dc.etsu.edu/cgi/viewcontent.cgi?article=3925&context=etd
https://www.cjlt.ca/index.php/cjlt/article/view/26442/19624
https://aleta57.wordpress.com/2014/10/07/annotated-bibliography-impact-of-a-comprehensive-blended-learning-reading-program-read-180-on-7th-and-8th-grade-students-and-how-lexia-a-supplemental-reading-program-may-have-positively-affected
https://www.science.gov/topicpages/f/flipped+classroom+approach.html
https://www.science.gov/topicpages/c/confidence+active+engagement.html
https://www.physiology.org/doi/full/10.1152/advan.00098.2015
https://scholarworks.uni.edu/cgi/viewcontent.cgi?article=1128&context=grp
https://corp.unicheck.com/


127. https://gretelpatch.wordpress.com/tag/edtech505-constructivism-theory 0.18%
128. http://www.de-research.com/PhDFinalPapers/CT_3IDModels.pdf 0.18%
129. https://sites.psu.edu/mobilelearners/2013/10/30/design-practice-of-learning-with-mobile-devices 0.18%
130. https://www.nap.edu/read/13242/chapter/12 0.16%
131. https://journals.openedition.org/dse/1831?lang=en 0.16%
132. https://docplayer.net/1517566-Trends-and-promising-practices-in-early-childhood-teacher-educat… 0.16%
133. http://ro.uow.edu.au/cgi/viewcontent.cgi?article=1488&context=asdpapers 0.16%
134. https://www.mheducation.co.uk/openup/chapters/9780335244478.pdf 0.16%
135. http://etheses.bham.ac.uk/6547/1/Timms16PhD.pdf 0.16%
136. https://www.science.gov/topicpages/q/quality+products+mobile.html 0.16%
137. https://www.marshall.usc.edu/sites/default/files/padler/intellcont/Marxist%20philosophy-1.pdf 0.16%
138. https://www.fi.ncsu.edu/wp-content/uploads/2013/05/Booth_2012_JECR_Cultivating-KS-and-Tru… 0.16%
139. http://infed.org/mobi/learning-theory-models-product-and-process 0.16%
140. http://athene.csu.edu.au/%7Ekeustace/borderstudies/thesis/thesisKE2009FEBv1.doc 0.16%
141. http://lib.tkk.fi/SCIENCE_TECHNOLOGY/2011/isbn9789526041506.pdf 0.16%
142. http://actionresearch.gr/AR/ActionResearch_Vol4/i4p6.pdf 0.16%
143. https://amariebagwell.files.wordpress.com/2014/11/social-learning-theory-and-implications-for-hu… 0.16%
144. http://scholarworks.gsu.edu/cgi/viewcontent.cgi?article=1073&context=msit_diss 0.16%
145. https://eprints.qut.edu.au/91646/1/Jane_Tsakissiris_Thesis.pdf 0.16%
146. https://www.intechopen.com/books/contemporary-and-innovative-practice-in-palliative-care/pallia… 0.16%
147. https://www.science.gov/topicpages/c/consistent+product+quality.html 0.16%
148. http://fab-efl.com/onlinelearning/resources/The-Linguaculture-Classroom.pdf 0.16%
149. https://link.springer.com/article/10.1007/s11165-017-9633-3 0.16%
150. https://researchbank.rmit.edu.au/eserv/rmit:6831/Turner.pdf 0.16%
151. https://journals.uic.edu/ojs/index.php/fm/article/view/4635/3878 0.16%
152. https://www.britishcouncil.org/sites/default/files/broad2c_janet.pdf 0.16%
153. https://archive.org/stream/springer_10.1007-978-3-642-38174-4/10.1007-978-3-642-38174-4_djvu… 0.16%
154. https://repository.eafit.edu.co/bitstream/handle/10784/1442/BuenoPizarro_NaraliaAndrea_2013.p… 0.16%
155. https://link.springer.com/article/10.1007/s12369-017-0396-9 0.16%
156. http://docshare.tips/taxonomia-excelente-kc-secondary-education_585cf3f4b6d87fcd1d8b6b22.h… 0.16%
157. http://docshare.tips/theory-and-practice-of-teaching_5774d2adb6d87f3d578b48bd.html 0.16%
158. https://core.ac.uk/download/pdf/81217633.pdf 0.16%
159. http://score-education.org/media/3671/review_of_research.pdf 0.16%
160. https://www.edutopia.org/blog/high-poverty-schools-promote-student-success-william-parrett-kat… 0.16%
161. https://www.cambridge.org/core/journals/language-teaching/article/identity-language-learning-and… 0.16%
162. http://www.sagepub.com/sites/default/files/upm-binaries/49808_02_Dymoke_Ch_01.pdf 0.16%
163. http://www.ncolr.org/jiol/issues/pdf/9.1.1.pdf 0.16%
164. http://pac.cs.cornell.edu/pubs/Ubicomp2016_CampusLife.pdf 0.16%
165. http://nectar.northampton.ac.uk/6051/1/Maunder20136051.pdf 0.16%
166. http://d-scholarship.pitt.edu/21503/1/Yukari_YAMAKAWA_dissertation.pdf 0.16%
167. http://iier.org.au/iier20/morcom.html 0.16%
168. https://dialnet.unirioja.es/descarga/articulo/5336244.pdf 0.16%
169. https://sk.sagepub.com/books/the-power-of-pedagogy 0.16%
170. https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3540386 0.16%
171. http://physics.weber.edu/johnston/research/NARST2008_symposium.pdf 0.16%
172. http://webarchive.nationalarchives.gov.uk/20110414152025/http:/www.lluk.org/wp-content/upload… 0.16%

student as prod

Uploaded: 05/14/2019

Checked: 05/14/2019

Similarity

Similarity from a chosen source

Possible character replacementabc

Citation

References

https://gretelpatch.wordpress.com/tag/edtech505-constructivism-theory
http://www.de-research.com/PhDFinalPapers/CT_3IDModels.pdf
https://sites.psu.edu/mobilelearners/2013/10/30/design-practice-of-learning-with-mobile-devices
https://www.nap.edu/read/13242/chapter/12
https://journals.openedition.org/dse/1831?lang=en
https://docplayer.net/1517566-Trends-and-promising-practices-in-early-childhood-teacher-education-online-the-view-from-new-zealand.html
http://ro.uow.edu.au/cgi/viewcontent.cgi?article=1488&context=asdpapers
https://www.mheducation.co.uk/openup/chapters/9780335244478.pdf
http://etheses.bham.ac.uk/6547/1/Timms16PhD.pdf
https://www.science.gov/topicpages/q/quality+products+mobile.html
https://www.marshall.usc.edu/sites/default/files/padler/intellcont/Marxist+philosophy-1.pdf
https://www.fi.ncsu.edu/wp-content/uploads/2013/05/Booth_2012_JECR_Cultivating-KS-and-Trust-in-Online-Communities.pdf
http://infed.org/mobi/learning-theory-models-product-and-process
http://athene.csu.edu.au/%7Ekeustace/borderstudies/thesis/thesisKE2009FEBv1.doc
http://lib.tkk.fi/SCIENCE_TECHNOLOGY/2011/isbn9789526041506.pdf
http://actionresearch.gr/AR/ActionResearch_Vol4/i4p6.pdf
https://amariebagwell.files.wordpress.com/2014/11/social-learning-theory-and-implications-for-human-resource-development1.pdf
http://scholarworks.gsu.edu/cgi/viewcontent.cgi?article=1073&context=msit_diss
https://eprints.qut.edu.au/91646/1/Jane_Tsakissiris_Thesis.pdf
https://www.intechopen.com/books/contemporary-and-innovative-practice-in-palliative-care/palliative-care-for-the-elderly-a-japanese-perspective
https://www.science.gov/topicpages/c/consistent+product+quality.html
http://fab-efl.com/onlinelearning/resources/The-Linguaculture-Classroom.pdf
https://link.springer.com/article/10.1007/s11165-017-9633-3
https://researchbank.rmit.edu.au/eserv/rmit%3A6831/Turner.pdf
https://journals.uic.edu/ojs/index.php/fm/article/view/4635/3878
https://www.britishcouncil.org/sites/default/files/broad2c_janet.pdf
https://archive.org/stream/springer_10.1007-978-3-642-38174-4/10.1007-978-3-642-38174-4_djvu.txt
https://repository.eafit.edu.co/bitstream/handle/10784/1442/BuenoPizarro_NaraliaAndrea_2013.pdf?sequence=1
https://link.springer.com/article/10.1007/s12369-017-0396-9
http://docshare.tips/taxonomia-excelente-kc-secondary-education_585cf3f4b6d87fcd1d8b6b22.html
http://docshare.tips/theory-and-practice-of-teaching_5774d2adb6d87f3d578b48bd.html
https://core.ac.uk/download/pdf/81217633.pdf
http://score-education.org/media/3671/review_of_research.pdf
https://www.edutopia.org/blog/high-poverty-schools-promote-student-success-william-parrett-kathleen-budge
https://www.cambridge.org/core/journals/language-teaching/article/identity-language-learning-and-social-change/6A0090FF05DAB3176B92B054EB3F99E7
http://www.sagepub.com/sites/default/files/upm-binaries/49808_02_Dymoke_Ch_01.pdf
http://www.ncolr.org/jiol/issues/pdf/9.1.1.pdf
http://pac.cs.cornell.edu/pubs/Ubicomp2016_CampusLife.pdf
http://nectar.northampton.ac.uk/6051/1/Maunder20136051.pdf
http://d-scholarship.pitt.edu/21503/1/Yukari_YAMAKAWA_dissertation.pdf
http://iier.org.au/iier20/morcom.html
https://dialnet.unirioja.es/descarga/articulo/5336244.pdf
https://sk.sagepub.com/books/the-power-of-pedagogy
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3540386
http://physics.weber.edu/johnston/research/NARST2008_symposium.pdf
http://webarchive.nationalarchives.gov.uk/20110414152025/http%3A/www.lluk.org/wp-content/uploads/2011/01/Pedagogical-appraches-for-using-technology-literature-review-january-11-FINAL.pdf
https://corp.unicheck.com/


173. https://firstmonday.org/ojs/index.php/fm/article/view/9225/7738 0.16%
174. https://sk.sagepub.com/books/contemporary-issues-in-learning-and-teaching 0.16%
175. https://www.attorneygeneral.jus.gov.on.ca/english/family/pgt/capacity/2005-06/guide-0505.pdf 0.14%
176. http://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1091&context=journalismfacpub 0.14%
177. http://www.inform.nu/Articles/Vol16/ISJv16p099-115MurrayFT114.pdf 0.14%
178. http://guidelines.diabetes.ca/Browse/Chapter36 0.14%
179. http://oro.open.ac.uk/19890/2/8CECE8C9.pdf 0.14%
180. https://er.educause.edu/articles/2015/1/top-10-it-issues-2015-inflection-point 0.14%
181. http://ro.ecu.edu.au/cgi/viewcontent.cgi?article=1032&context=ceducom 0.14%
182. https://en.wikibooks.org/wiki/Cognition_and_Instruction/Cooperative_and_Inquiry-Based_Learning 0.14%
183. https://www.slideshare.net/liz99power/effect-of-online-social-networking-sites-on-student-engage… 0.14%
184. https://www.unicef.org/earlychildhood/files/Guide_to_GC7.pdf 0.14%
185. http://www.towntopics.com/wordpress/page/3/?s=Search+in+site...&x=6&y=1 0.14%
186. https://link.springer.com/article/10.1007/s11528-011-0494-8 0.14%
187. https://ruckus-www.s3.amazonaws.com/pdf/other/center-for-digital-education-smart-infrastructur… 0.14%
188. https://er.educause.edu/articles/2017/1/top-10-it-issues-2017-foundations-for-student-success 0.14%
189. http://vti.diva-portal.org/smash/get/diva2:670450/FULLTEXT02.pdf 0.14%
190. https://spu.edu/~/media/university-leadership/provost/documents/Teaching%20for%20CUE.ashx 0.14%
191. http://digitalcommons.uncfsu.edu/cgi/viewcontent.cgi?article=1103&context=jri 0.14%
192. https://www.lawteacher.net/free-law-essays/constitutional-law/analysis-of-the-judiciary-selection… 0.14%
193. https://er.educause.edu/articles/2015/6/students-mobile-learning-practices-in-higher-education-a… 0.14%
194. https://dialnet.unirioja.es/descarga/articulo/3965422.pdf 0.14%
195. https://www.activescienceresources.com 0.14%
196. http://www.jms.nonolympictimes.org/Articles/marticle.pdf 0.14%
197. http://docshare.tips/teacher-development_574cf94ab6d87f58348b5935.html 0.14%
198. http://scholar.uwindsor.ca/cgi/viewcontent.cgi?article=8251&context=etd 0.14%
199. http://infed.org/mobi/jean-lave-etienne-wenger-and-communities-of-practice 0.14%
200. http://usny.nysed.gov/rttt/teachers-leaders/practicerubrics/Docs/SilverStrongSelfAssessmentRu… 0.14%
201. https://portal.uea.ac.uk/documents/6207125/8588523/using-assessment-to-support-student-lear… 0.14%
202. https://en.wikipedia.org/wiki/Social_loafing 0.14%
203. https://revista.drclas.harvard.edu/book/export/html/299911 0.14%
204. https://link.springer.com/article/10.1007/s11412-009-9069-5 0.14%
205. http://wellness.ucr.edu/Smoking%20and%20Tobacco%20Cessation%20Resource%20List%20.p… 0.14%
206. http://teachpsych.org/E-xcellence-in-Teaching-Blog 0.14%
207. http://www.pptdoctor.net/files/articles/2009_video.pdf 0.14%
208. https://teachingcyborg.com/category/education-reform 0.14%
209. http://blog.reyjunco.com/pdf/JuncoMultitaskingCHB2012.pdf 0.14%
210. http://www.ijsei.com/papers/ijsei-44015-01.pdf 0.14%
211. https://archive.org/stream/ERIC_ED565291/ERIC_ED565291_djvu.txt 0.14%
212. https://link.springer.com/chapter/10.1007/978-1-4614-0496-5_2 0.14%
213. http://www.all-llc.com/publicdownloads/ALLConsulting-WaterTreatmentOptionsReport.pdf 0.14%
214. https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4744709 0.14%
215. http://www.euro.who.int/__data/assets/pdf_file/0003/108966/E91193.pdf 0.14%
216. https://www.activescienceresources.com/active-learning-jc-science-2016-syllabus 0.14%
217. http://socialsciences.people.hawaii.edu/publications_lib/Dalisay.Howard.pdf 0.14%
218. http://teachersinstitute.yale.edu/curriculum/units/1985/5/85.05.03.x.html 0.14%

student as prod

Uploaded: 05/14/2019

Checked: 05/14/2019

Similarity

Similarity from a chosen source

Possible character replacementabc

Citation

References

https://firstmonday.org/ojs/index.php/fm/article/view/9225/7738
https://sk.sagepub.com/books/contemporary-issues-in-learning-and-teaching
https://www.attorneygeneral.jus.gov.on.ca/english/family/pgt/capacity/2005-06/guide-0505.pdf
http://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1091&context=journalismfacpub
http://www.inform.nu/Articles/Vol16/ISJv16p099-115MurrayFT114.pdf
http://guidelines.diabetes.ca/Browse/Chapter36
http://oro.open.ac.uk/19890/2/8CECE8C9.pdf
https://er.educause.edu/articles/2015/1/top-10-it-issues-2015-inflection-point
http://ro.ecu.edu.au/cgi/viewcontent.cgi?article=1032&context=ceducom
https://en.wikibooks.org/wiki/Cognition_and_Instruction/Cooperative_and_Inquiry-Based_Learning
https://www.slideshare.net/liz99power/effect-of-online-social-networking-sites-on-student-engagement-and-achievement
https://www.unicef.org/earlychildhood/files/Guide_to_GC7.pdf
http://www.towntopics.com/wordpress/page/3/?s=Search+in+site...&x=6&y=1
https://link.springer.com/article/10.1007/s11528-011-0494-8
https://ruckus-www.s3.amazonaws.com/pdf/other/center-for-digital-education-smart-infrastructure-report.pdf
https://er.educause.edu/articles/2017/1/top-10-it-issues-2017-foundations-for-student-success
http://vti.diva-portal.org/smash/get/diva2%3A670450/FULLTEXT02.pdf
https://spu.edu/%7E/media/university-leadership/provost/documents/Teaching+for+CUE.ashx
http://digitalcommons.uncfsu.edu/cgi/viewcontent.cgi?article=1103&context=jri
https://www.lawteacher.net/free-law-essays/constitutional-law/analysis-of-the-judiciary-selection-process-law-essay.php
https://er.educause.edu/articles/2015/6/students-mobile-learning-practices-in-higher-education-a-multiyear-study
https://dialnet.unirioja.es/descarga/articulo/3965422.pdf
https://www.activescienceresources.com
http://www.jms.nonolympictimes.org/Articles/marticle.pdf
http://docshare.tips/teacher-development_574cf94ab6d87f58348b5935.html
http://scholar.uwindsor.ca/cgi/viewcontent.cgi?article=8251&context=etd
http://infed.org/mobi/jean-lave-etienne-wenger-and-communities-of-practice
http://usny.nysed.gov/rttt/teachers-leaders/practicerubrics/Docs/SilverStrongSelfAssessmentRubric.pdf
https://portal.uea.ac.uk/documents/6207125/8588523/using-assessment-to-support-student-learning.pdf
https://en.wikipedia.org/wiki/Social_loafing
https://revista.drclas.harvard.edu/book/export/html/299911
https://link.springer.com/article/10.1007/s11412-009-9069-5
http://wellness.ucr.edu/Smoking+and+Tobacco+Cessation+Resource+List+.pdf
http://teachpsych.org/E-xcellence-in-Teaching-Blog
http://www.pptdoctor.net/files/articles/2009_video.pdf
https://teachingcyborg.com/category/education-reform
http://blog.reyjunco.com/pdf/JuncoMultitaskingCHB2012.pdf
http://www.ijsei.com/papers/ijsei-44015-01.pdf
https://archive.org/stream/ERIC_ED565291/ERIC_ED565291_djvu.txt
https://link.springer.com/chapter/10.1007/978-1-4614-0496-5_2
http://www.all-llc.com/publicdownloads/ALLConsulting-WaterTreatmentOptionsReport.pdf
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4744709
http://www.euro.who.int/__data/assets/pdf_file/0003/108966/E91193.pdf
https://www.activescienceresources.com/active-learning-jc-science-2016-syllabus
http://socialsciences.people.hawaii.edu/publications_lib/Dalisay.Howard.pdf
http://teachersinstitute.yale.edu/curriculum/units/1985/5/85.05.03.x.html
https://corp.unicheck.com/


219. http://www.dlib.org/dlib/november11/gerolimos/11gerolimos.html 0.14%
220. http://somece2015.unam.mx/MEMORIA/57.pdf 0.14%
221. https://www.kingsfund.org.uk/sites/files/kf/field/field_document/health-promotion-ill-health-preven… 0.14%
222. https://www.bangor.ac.uk/arts-humanities-and-business/news/alpha 0.14%
223. https://www.shrm.org/hr-today/news/hr-magazine/Pages/0812boudreau.aspx 0.14%
224. https://www.sheilapantry.com/oshworld/links/c3.html 0.14%
225. https://peer.asee.org/enhancing-peer-learning-using-smart-devices.pdf 0.14%
226. https://www.kingsfund.org.uk/sites/default/files/field/field_document/health-promotion-ill-health-p… 0.14%
227. https://www.diabetes.ca/health-care-providers/clinical-practice-guidelines/chapter-36 0.14%
228. http://www.westerncriminology.org/documents/WCR/v12n3/Waid-Lindberg.pdf 0.14%
229. https://www.victoria.ac.nz/education/research/nzaroe/issues-index/2011-2012/pdf/text_bolstad.pdf 0.14%
230. https://www.rasmussen.edu/student-experience/college-life/infographic-how-technology-affects-s… 0.14%
231. http://www.ntulily.org/wp-content/uploads/conference/Stimulating_students_curiosity_in_virtual_… 0.14%
232. https://www.science.gov/topicpages/i/institute+study+finds.html 0.14%
233. http://scholarcommons.usf.edu/cgi/viewcontent.cgi?article=1305&context=jpt 0.14%
234. http://onlinepubs.trb.org/onlinepubs/conferences/2011/RSS/2/Dissanayake,Su.pdf 0.14%
235. http://www.reveduc.ufscar.br/index.php/reveduc/article/viewFile/1382/434 0.14%
236. http://www.headconf.org/wp-content/uploads/pdfs/2636.pdf 0.14%
237. https://www.nsf.gov/pubs/2018/nsf18532/nsf18532.htm 0.14%
238. http://digitalcommons.liberty.edu/cgi/viewcontent.cgi?article=2166&context=doctoral 0.14%
239. https://www.science.gov/topicpages/c/childhood+education+teachers.html 0.14%
240. http://digitalcommons.georgiasouthern.edu/cgi/viewcontent.cgi?article=1341&context=ij-sotl 0.14%
241. https://www.odi.org/resources/docs/6248.pdf 0.14%
242. http://www.asee.org/public/conferences/20/papers/6144/download 0.14%
243. http://www.manukau.ac.nz/__data/assets/pdf_file/0005/207185/TeItiKahurangi_eJournal2014.pdf 0.14%
244. https://www.regent.edu/acad/global/publications/jsl/vol3iss2/JSL_V3Is2_Chandler_pp1-12.pdf 0.14%

Web omitted sources: 3 sources found

1. http://journal.unika.ac.id/index.php/celt/article/view/1173/pdf 16.04%
2. http://repository.unika.ac.id/17989 5.04%
3. http://journal.unika.ac.id/index.php/celt/article/download/566/pdf_4 1.8%

Library omitted sources: 52 sources found

1173-2700-1-SM.pdf 86.95%
SKRIPSI-KENNY IRENE.docx 1.91%
the implicatiom.pdf 1.8%
1237-3573-1-SP.doc 1.69%
Rut_Thesis akhir.docx 1.58%
1206-2740-2-RV.doc 1.4%
1271-3195-1-RV.doc 1.4%
685-3279-1-RV.doc 1.4%
1177-2707-5-RV.doc 1.4%
533-2060-1-RV.doc 1.22%
954-3477-1-RV.docx 1.22%
1234-3478-1-RV.docx 1.22%

student as prod

Uploaded: 05/14/2019

Checked: 05/14/2019

Similarity

Similarity from a chosen source

Possible character replacementabc

Citation

References

http://www.dlib.org/dlib/november11/gerolimos/11gerolimos.html
http://somece2015.unam.mx/MEMORIA/57.pdf
https://www.kingsfund.org.uk/sites/files/kf/field/field_document/health-promotion-ill-health-prevention-gp-inquiry-research-paper-mar11.pdf
https://www.bangor.ac.uk/arts-humanities-and-business/news/alpha
https://www.shrm.org/hr-today/news/hr-magazine/Pages/0812boudreau.aspx
https://www.sheilapantry.com/oshworld/links/c3.html
https://peer.asee.org/enhancing-peer-learning-using-smart-devices.pdf
https://www.kingsfund.org.uk/sites/default/files/field/field_document/health-promotion-ill-health-prevention-gp-inquiry-research-paper-mar11.pdf
https://www.diabetes.ca/health-care-providers/clinical-practice-guidelines/chapter-36
http://www.westerncriminology.org/documents/WCR/v12n3/Waid-Lindberg.pdf
https://www.victoria.ac.nz/education/research/nzaroe/issues-index/2011-2012/pdf/text_bolstad.pdf
https://www.rasmussen.edu/student-experience/college-life/infographic-how-technology-affects-sleep
http://www.ntulily.org/wp-content/uploads/conference/Stimulating_students_curiosity_in_virtual_learning_environments_accepted.pdf
https://www.science.gov/topicpages/i/institute+study+finds.html
http://scholarcommons.usf.edu/cgi/viewcontent.cgi?article=1305&context=jpt
http://onlinepubs.trb.org/onlinepubs/conferences/2011/RSS/2/Dissanayake%2CSu.pdf
http://www.reveduc.ufscar.br/index.php/reveduc/article/viewFile/1382/434
http://www.headconf.org/wp-content/uploads/pdfs/2636.pdf
https://www.nsf.gov/pubs/2018/nsf18532/nsf18532.htm
http://digitalcommons.liberty.edu/cgi/viewcontent.cgi?article=2166&context=doctoral
https://www.science.gov/topicpages/c/childhood+education+teachers.html
http://digitalcommons.georgiasouthern.edu/cgi/viewcontent.cgi?article=1341&context=ij-sotl
https://www.odi.org/resources/docs/6248.pdf
http://www.asee.org/public/conferences/20/papers/6144/download
http://www.manukau.ac.nz/__data/assets/pdf_file/0005/207185/TeItiKahurangi_eJournal2014.pdf
https://www.regent.edu/acad/global/publications/jsl/vol3iss2/JSL_V3Is2_Chandler_pp1-12.pdf
http://journal.unika.ac.id/index.php/celt/article/view/1173/pdf
http://repository.unika.ac.id/17989
http://journal.unika.ac.id/index.php/celt/article/download/566/pdf_4
https://corp.unicheck.com/


[edited] 1AA 2018 - STUDENTS Word Exp 9Mar18 -- ukuran15,5x2.pdf 1.22%
55-105-2-PB p.pdf 0.86%
1217-2759-1-SM.docx 0.86%
526-2397-1-RV.docx 0.86%
530-2435-1-RV.docx 0.86%
a critique.pdf 0.45%
jati.docx 0.4%
Anastasia Merrycrian_thesis.docx 0.4%
THESIS - SCUDETTO.docx 0.4%
12.80.0048 DIAS RATNA L.docx 0.4%
Ivena Felita_Skripsi.docx 0.4%
GRACE NATHANIA THESIS - MASUK.docx 0.4%
THESIS RAIN ORY-UNICHECK.doc 0.4%
26 JULi 2018 - Khoe Yohana Harsono - 14.J1.0051.docx 0.4%
emdSTELLA- A FIGURATIVE LANGUAGE (1).docx 0.4%
26 JULi 2018 - Khoe Yohana Harsono - 14.J1.0051.docx 0.4%
FINALPROJECT_NATASHAWIJAYA_14.J2.0005_ENGPRE.docx 0.4%
Fildzah_Checked.docx 0.4%
Thesis Jenifer Andriyani_14.J1.0009_chapter 1-5_revised_3 Ma.doc 0.4%
ver. emd 16-mar-18 FINAL.doc 0.4%
AMADEA THESIS.docx 0.4%
THESIS_TIARA PERMATA SARI_12.80.0025_SASTRA INGGRIS.docx 0.4%
AMADEA THESIS.docx 0.4%
FIX-FINAL PROJECT_MICHAEL_FBS_kirim.pdf 0.4%
Y.E.Budiyana - What Needs of the Undergraduate Nursing Stude.docx 0.36%
Rona Azizah, Susan Edelweis, Angelika Riyandari-Representing.docx 0.36%
Rona Azizah, Susan Edelweis, Angelika Riyandari-Representing.docx 0.36%
Warak Dance - research proposal.doc 0.36%
Y.E.Budiyana - Article - The Impacts of the TOEFL CD Rom Pra.docx 0.36%
14.J1.0013 SESILIA NOVITA SARI-THESIS.docx 0.32%
Bab 1-5 thesis alan selesai.docx- Alan july 25 KIRIM.docx 0.32%
SKRIPSI - KAREL VICTORIO.docx 0.32%
14.J2.0061 - DWI PUTRI R.docx 0.29%
Albertus Dwi Yoga revisi Integration of Internet Technology .doc 0.29%
Making Education Game to Choose Healthy Snacks for Children .pdf 0.29%
wana warior -- sisforma.pdf 0.29%
jurnal_design dataflow diagram (1).pdf 0.29%
interconne t.pdf 0.25%
Contrastive anlysis of Interactional Devices_a case study.docx 0.16%
draft english Increase student awareness of people's cultura.docx 0.14%

student as prod

Uploaded: 05/14/2019

Checked: 05/14/2019

Similarity

Similarity from a chosen source

Possible character replacementabc

Citation

References

https://corp.unicheck.com/



 

 

 

Students as Producers: A Case Study of Technology-Based Projects 

 
1 2Cecilia Titiek Murniati and Ridwan Sanjaya 

 
1English Department, Faculty of Language and Arts,  

Soegijapranata Catholic University, Semarang, Indonesia 
2System Information Department, Faculty of Computer Science,  

Soegijapranata Catholic University, Semarang, Indonesia 

 

email: c_murniati@unika.ac.id; ridwan@unika.ac.id 

 
Received: 25-10-2017 Accepted: 20-11-2017  Published: 21-12-2017 



student as prod

Uploaded: 05/14/2019

Checked: 05/14/2019

Similarity

Similarity from a chosen source

Possible character replacementabc

Citation

References

https://corp.unicheck.com/


 

https://doi.org/10.24167/celt.v17i2;  ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOAJ 

 

       Students as Producers: A Case Study of Technology-Based 

Projects 

 

1 2Cecilia Titiek Murniati and Ridwan Sanjaya 

1 2c_murniati@unika.ac.id; ridwan@unika.ac.id 
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Abstract: The existent literature on the integration of technology 

        in language classrooms has addressed the issues of effective 

        teaching strategies, the types of technologies students use, and 

teachers’ preparedness in adopting technology for the classrooms. 

        Some scholars argue that the effectiveness of technology largely 

relies on the teaching strategies that teachers utilize. The findings 

          of some studies shed light on the impact of technology on 

      students’ attitude and engagement. Despite the unresolved 

debates  about  the  use  of  technology  in  the  classroom  and  its 

        impact on student learning, the author’s current projects using 

games, YouTube, blog, and microblogging services indicated that 

students benefit from the projects in several ways. The participants 

of this study were students in the English Department in a private 

      university in Semarang.  The  data for this study were  collected 

      from interviews, observation, and students’ learning reflective 

        journals that students submitted upon the completion of the 

projects. The findings indicated that students felt more confident 

       in applying their knowledge in real life  situations. Interactions 

with teachers and peers, bridged by technology, contribute to their 

development as the creator of knowledge. 

Key words: technology, blogging, YouTube, microblogging, active 

learning 

Abstrak:        Literatur mengenai integrasi teknologi di kelas bahasa telah 

        membahas isu-isu strategi pengajaran yang efektif, jenis teknologi yang 

digunakan siswa, dan kesiapan guru dalam mengadopsi teknologi untuk 
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kelas. Beberapa ilmuwan berpendapat bahwa efektivitas teknologi sangat 

       tergantung pada strategi pengajaran yang digunakan guru. Temuan 

      beberapa penelitian  menyoroti dampak teknologi terhadap sikap dan 

      keterlibatan siswa. Meskipun ada perdebatan mengenai penggunaan 

teknologi di kelas dan dampaknya terhadap pembelajaran siswa, project 

pengarang saat ini dengan menggunakan permainan, YouTube, blog, dan 

     microblogging mengindikasikan bahwa siswa mendapatkan keuntungan 

         dari tugas ini dalam beberapa aspek. Peserta penelitian ini adalah 

        mahasiswa Jurusan Bahasa Inggris di sebuah universitas swasta di 

Semarang.  Data  untuk  penelitian  ini  dikumpulkan  dari  wawancara, 

     observasi, dan jurnal reflektif pembelajaran siswa  yang  disampaikan 

       siswa setelah selesainya proyek. Temuan menunjukkan bahwa siswa 

merasa lebih percaya diri dalam menerapkan pengetahuan mereka dalam 

         situasi kehidupan nyata. Interaksi dengan guru dan rekan kerja, yang 

   dijembatani  oleh teknologi,  berkontribusi pada  perkembangan mereka 

sebagai pencipta pengetahuan. 

 Kata kunci:    teknologi, blogging, YouTube, microblogging, 

pembelajaran aktif 

 

 

INTRODUCTION 

       Much of  the literature on  the use of  technology in classrooms  has 

        attempted to address questions revolving around how technologies affect 

student learning, what kind of learning technologies students take advantage 

of, what teaching strategies are the most appropriate, and whether teachers are 

         ready to integrate these learning technologies into their classrooms. New 

      innovations in learning technology and the needs to improve the quality of 

       undergraduate education result  in gradual paradigm  shifts away from the 

traditional method of learning and toward active learning techniques.   

Active learners, in contrast to orthodoxal students, are “active creators of 

knowledge who learn by observing, manipulating, and interpreting the world 

around them” (Alessi, 2001).  While scholars have debated whether technology 

 has a profound impact on student learning, existing literature indicates that 

       the effectiveness  of technology in  the classrooms depends on  the teaching 

         strategies that instructors adopt (Van Horne, Murniati, Gaffney & Jesse, 

        2012). In technology-infused classrooms, instructors need to create new 

          activities or revamp their current teaching strategies in order to engage 

students in their classroom (Van Horne, et.al., 2014).   
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Literature on the role of technology to enhance learning uses the term 

          “net generation” to refer to the younger generation (Oblinger, 2003). This 

term is used to describe how well younger generations nowadays adjust to the 

 technological  gadgets.  Research  on  the  use  of gadgets  in  North  American 

universities has shown that university students have positive perceptions of the 

use of technological gadgets to enhance their learning, but the study also shows 

that the influence of technology on students’ course engagement is moderate 

(Dahlstrom, Brooks, & Bichsel, 2014).  

Although more and more students believe that they are more familiar 

          and more prepared compared to their counterparts in the past, students 

reported that the use of technology should be more integrated to improve the 

learning process. Students reported that in order to take the most advantage of 

         technology to improve learning outcomes, training or guidance is necessary 

(Dahlstrom, Walker, & Dziuban, 2013). This corroborates the findings of a 

previous study on learning strategy. Brown & Volts (2005) found that students 

          preferred a learning strategy which allows them to actively engage and 

          participate in current global issues. This study showed that students felt 

comfortable in incorporating visual aids and technology to better understand 

the teaching material  s.

Universities have a vital role in educating students to become a capable 

          individual who can engage in a networked global society where shared 

        knowledge is the most critical issue (Lehtinen, Hakkarainen, Lipponen, 

       Rahikainen, & Muukkonen, 1999). Hence, universities should apply 

innovative teaching method that enables learners to interact with others in a 

             much more meaningful way. For the past ten years, studies on the role of 

information technology and communication on education have looked at how 

technology can be integrated to enhance social interactions between student  –

teacher and among students themselves. One of the pedagogical strategies that 

provide ample rooms for students to improve the social aspect of learning and 

teaching process is collaborative learning. 

Putnam (2008) proposed four affordances of technology in teaching and 

           learning. He posited that technology offers four kinds of support; they are 

     Information (information accessibility), Automation (tasks automation), 

    Representation (knowledge representation) and Communication/ 

 Collaboration (communication/collaboration with peers and experts). In the 

classrooms, these four affordances are viable if instructors are willing to design 

their classroom activities in such a way that students have plenty opportunities 

to create and share knowledge through interactions with peers. In their study 
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            of active learning spaces in the University of Iowa, Van Horne et.al (2014) 

found that some learning technologies can be utilized as platforms for sharing 

ideas. In this kind of environment, students who are less engaged during the 

        beginning of the semester  will become more motivated  and confident in 

contributing their viewpoints and ideas to group activities or the classroom as a 

          whole. At the end of  the semester, these students showed more positive 

attitude towards the course and increased engagement. 

 

LITERATURE REVIEW 

 A. Technology and student learning 

        Friedman (2005) discussed the impact of technology on globalization. 

Friedman used the word “flat” to refer to the leveling of the playing field. In 

his book, he posited that any individual or country who have better access to 

technology possess wider opportunities to play a role in the global economy.  

    Currently,  the access  to many  forms  of  technology  is already  wide open. 

Universities worldwide take advantage of the rapid technology advancement to 

facilitate the process of teaching and learning. Young generations today have 

        different characteristics compared to previous ones. Many students own 

different kinds of gadgets with a variety of programs and applications. Almost 

all young people, especially those in urban areas, to a certain degree, maintain 

social ties with different circles of people through mobile applications. They 

are highly engaged with other people around them through the internet and 

mobile devices (Oblinger, 2006).  

Research on the extent to which existing technologies are effective and 

what kind of technology students possess for their learning show that there is a 

   gap  between  the  technology  owned for  personal  use  and  their use in  the 

classroom (Dahlstrom, Walker, & Dziuban, 2013). The most recent report on 

  undergraduate education and information technology in 11 countries found 

that even though millenial students are known as ‘digital natives’ and are said 

to have better technology literacy than previous generations, slightly less than 

50% of the respondents reported that they are not really confident about their 

technology-related  skills  (Dahlstrom,  Walker,  &  Dziuban,  2015).  However, 

       research on student learning strategies  showed that  students prefer active 

learning strategies in which they can play an active role in solving the problems 

    that  exist  in everyday  life.  Students also are  more  and  more likely  to  be 

comfortable with the use of visual aids as a means to understand the material 

provided.   
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 B. Active learning 

   Prince  (2004)  defined  the term  active learning  as “any  instructional 

method that engages students in the learning process. In short, active learning 

   requires students to do meaningful learning activities and think about what 

             they are doing” (p. 223). One of the key elements of active learning is 

        thoughtful student participation and engagement to attain the learning 

        outcomes. Zayapragassarazan & Kumar (2012) identified four types of 

 instructional approaches commonly used in active learning classrooms. They 

        are individual activities, paired activities, informal small groups, and 

cooperative student projects.  

The adoption of these strategies largely depends on the class size, course 

          objectives, time availability, and teachers’ level of comfort with the strategy.  

Some studies found compelling evidence for active learning and the types of 

activities that work in classrooms. In an early study of active learning, Bonwell 

       and Eison (1991) found that active learning improves student attitudes and 

         thinking skills. Active learning methods require students to engage in 

          discussions and use their high order thinking skills (Roehl, Reddy, & 

Shannon, 2013). Proponents of active learning believe that learning takes place 

when  students  are  in  charge  of  knowledge  transmission  and  construction. 

           Teaching strategies in active learning classrooms also center on the idea of 

collaborative participation and mutual engagement. 

 

OVERVIEW OF STUDENTS’ TECHNOLOGY-BASED PROJECTS 

In my language classrooms, my major role is to create engaging activities 

          that will encourage students to internalize their knowledge and apply what 

they have learned through meaningful assignments. I want to make students 

          active participants in class dialogues and to mediate the knowledge transfer 

          and knowledge ownership. In most of my language classrooms, I design 

            activities where students have to work in groups and take advantage of the 

         available mobile social media applications such as Twitter or Facebook and 

internet-based programs such as YouTube and Wordpress.  

 A.  Collaborative YouTube projects  

  For the past three years, as the first author, I inform that I have used 

YouTube in my Structure and Functional Communicative Speaking classes as 

a reinforcement of the grammatical rules and speaking functions of English. 
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English structure is one of the most challenging subjects for English language 

learners. Despite the fact that English structure is taught from early ages, many 

        English language learners reported that they do not have a good mastery of 

English structure and have difficulties applying the grammatical rules in real 

life situations (Murniati & Riyandari, 2014). Therefore, in my Structure class, 

          I have assigned YouTube video assignment related to the topics being s 

  discussed.  For  example, in  the  past,  I  asked  students  to upload  videos  in 

      YouTube using the  theme of Central  Java Landmarks:  Past, Present,  and 

Future. The goal of the project was to make students apply their knowledge of 

         simple past, present, and future tenses. Students had to pick one landmark 

and describe a brief history of the landmark, current projects/reservations, and 

the future of the landmark. The pictures below showcase some of the YouTube 

video projects that students submitted.  

Figure 1: 

Historical Gedong Songo video 

   

 

 

 

 

 

 

 

 

        As shown  in Figure 1,  three students worked on a Gedong  Songo 

        project. To produce the video, they visited Gedong Songo Temple complex 

and conducted an interview with people who are in charge of maintaining and 

preserving the temples.    

          The following figure is of a different YouTube centered project for 

English Structure class. In this project, three students described the history and 

the preservation efforts of a Buddist temple in Semarang. 
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Figure 2: 

 Vihara Buddhagaya Watugong video 

 

 

 

 

 

 

 

 

 

 

 

1. Individual blog project 

          Blogging was a required project for the Media and Technology in 

        Englishpreneurship course. This course is for students specializing in 

Englishpreneurship. The course is designed to familiarize students with some 

digital technologies that they can use to market their products. In this course, 

 the final project was a blog containing information about products/services. 

       The project required students to include five or more information concepts 

          about their ideas and services, such as “About Us”, “Products”, “Store 

  Locations”,  “Contact Us”,  “Fashion  Tips”,  “Make Up  Tips”,  or any  other -

        information pertinent to product marketing. In addition, the blog 

incorporated images, videos, and podcasts to add an element of creativity to 

      their design.  The  following figures  are  a showcase  some of  the blogs that 

students produced.  

  Figure 3 is a blog project whose main objective was to sell Korean make-

up  and  cosmetics  and  provide  information  about  Korean  beauty  tips  and 

tricks. The following figure is a screenshot of a blog homepage. The purpose of 

the blog was to sell clothes. The contents included fashion tips for women. 
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Figure 3:  

Beautyalley blog 

 

 

 

 

 

 

 

 

 

 

 

 

2. Individual twitter project  

  In language learning, microblogging services like Twitter can be a perfect 

tool to learn English outside of class. This popular mobile application allows 

           registered users to post, receive, and read short status messages from their 

followers. Twitter can be accessed from anywhere and is available on different 

platforms. For language learners, this microblogging tool offers a plethora of 

opportunities for students to improve their writing skill and grammatical rules. 

Character limitation in Twitter is beneficial for elementary language learners 

because they can stick to simple short sentences.  

    In my Structure 1 class, I assigned Twitter projects because I wanted 

students to get accustomed to making short and simple sentences. In Structure 

1 class, students learn basic sentence structure and the most common tenses. 

   During  the Twitter project,  I  asked  students to  follow  me  and  post  their 

           statuses in English using the grammatical rules discussed in the class. They 

         could describe their feelings, whereabouts, on-going activities, or plans. My 

responsibility as a teacher in this task is to provide feedback on grammar use 
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           and sentence structure. Figure 5 below shows a conversation in Twitter. A 

student posted a tweet containing the use of superlative. 

Figure 4:  

A tweet containing the use of superlatives 

 

 

 

 

 

 

 

The following figure shows a tweet containing the application of will (modal). 

Figure 5: 

 A tweet containing the use of will 

 

 

 

 

 

 

 

 

 

3. Group-based game-making 

           One of the most recent project incorporating technology for language 

         learning is the collaborative learning through game-making. In this project, 

  with my co-author, we taught students to make a role-play game using RPG 

Maker MV software. Activities in the game were created through the features 
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of the software and the templates we provided. To make this game, students 

had to modify the template, the maps, the characters, and the storyboards.  

Figure 6: 

Game template 

 

 

 

 

 

 

 

 

 

The following figure is the result of one of the games that students created.  

Figure 7: 

 Game result 
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             To create the game, students had to work in groups of three and designed 

questions so that other people can play the game. To create question items for 

the role play game, students had to practice their writing and grammar skills as 

            well as their knowledge of a certain topic. In the example above, students 

   created  a game  on  Korean  drama. Players  of  this game  were  supposed  to 

answer trivia questions about Korean drama and actors.  

 

METHODOLOGY 

The participants of this qualitative study were the freshmen of English 

          Department in a private university in Semarang. To find out students’ 

       perception about the technology-enhanced projects, I distributed learning 

reflection essays that students had to submit upon completion of the project. 

In addition, I interviewed with several students to obtain more data on their 

attitude towards the projects, their challenges in completing the projects, and 

their perceptions about the benefit of such projects. 

 

RESULTS 

        To assess students’ attitude towards these technology-based projects, 

students were asked to write a learning reflection. They had to report on their 

challenges in creating those projects and to what extent those projects helped 

       them in understanding the subject matter. These learning  reflections  were 

useful for me in order to redesign or revamp the syllabus or class projects to 

      better suit the needs of the students. From the multiple data sources, three 

main response patterns emerged.  

A.  The advantages of technology-enhanced projects 

1. Increased interest and creativity 

In their learning reflections, students suggested that the projects made 

           them capable of expressing their interests and allowed them to be creative. 

Students liked the project because they were able to work on things they are 

         interested in. For instance, the blog project represented students’ passions. 

One of the students who liked to grow cactus intended to use her blog to sell 

her plants and offer promotions for her new plants. Another student was into 

   Korean beauty products and was very knowledgeable about various kinds of 

          Korean makeup and cosmetics. This student used her blog to provide 
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     information about  her business  and sell  Korean beauty  products. Another 

student who liked pets used his blog to sell pets and share useful tips about 

pets.  

In YouTube projects, students were able to hone their creative side in 

         producing their videos. They selected video themes, background songs, and 

          animation carefully.  Many videos contained deleted scenes or bloopers in 

order to show audience the process of video making.   

2. Increased self-confidence 

          After completing their projects, I arranged one or two meetings to 

          showcase students’ projects. In these sessions, I asked students to give 

responses or feedback for their classmate’s projects. Students liked the fact that 

        they received feedback about their sentences and learned which expressions 

          were incorrect. The feedback made them better comprehend the use of 

         grammar and writing mechanics. In their YouTube project focusing on 

         Comparisons, when I asked them whether the activities helped them 

understand the rules of English comparative patterns, students stated that their 

class mates  comments and the public nature of YouTube was a great motivator ’

for them to be aware of grammatical rules during the script writing. In short, 

students did not want to make many mistakes because there is a possibility that 

          they would receive some negative comments from their classmates or other 

anonymous people on YouTube commenting on incorrect English.  

Being public was likely to increase students’ awareness and self-esteem. 

          This was evident from their multiple try-outs in creating media files. Audio 

and video recordings were conducted multiple times so as to obtain the best 

materials  to  be  uploaded  in  YouTube  or  other  social  media.  In  addition, 

students also submitted their drafts before starting recording. In other words, 

         being public increased their awareness of linguistic competence. They were 

worried if they were seen as linguistically incompetent. Students also reported 

that the public nature of social media increased their confidence.  

The YouTube project requires more detailed attention to presentation 

and delivery. In order to produce good YouTube projects, students said that 

they had to rehearse several times and dress properly. Students stated that they 

were quite nervous initially, but after they were in front of the camera, they 

became much more confident. 
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3. Becoming better learners 

  Group-based  technology-enhanced  projects require  students to  utilize 

        various diverse skills such as collaborating, interviewing, writing, designing, 

and public speaking. During the completion of these tasks, students reported 

that in general, they could work well with their classmates despite their hectic 

schedule. Students reported they were able to learn many different aspects of 

         technology and English grammatical rules because they learned them from 

          their classmates. In other words, students maximize their own potential by 

  helping other students or learning from each other. Students wrote in their 

         learning reflection that what they did help them tremendously in 

understanding a concept since at times they were required to explain a concept 

      to their friends. In brief, they stated that they became better learners. They 

learned a lot by interacting with their peers, receiving and giving feedback from 

teachers and classmates, sharing their knowledge to other people.  

B.  Challenges in accomplishing technology-based projects 

1. Internet connection 

 Students  reported  no  major  technical  problems  aside from  the  slow 

internet connection. Upon completion of the project, students reported that 

     their digital  literacy had  improved and  they did  not encounter  any  major 

     technical difficulties.  Prior to  their technology-based projects,  students had 

their own social media accounts and had been active users of such account. 

Therefore, uploading YouTube videos or creating messages in Twitter was not 

something new to these students. They had no problems tweeting because they 

      had  used Twitter  to  maintain connections with  their friends. Before this 

project, they already posted messages in English.  

Many  of  these  students  stated  that  they  were  comfortable  using  the 

           programs necessary to complete their projects even if they were new users. 

Audacity, for instance, was new to students, but from the observation, students 

seemed to be able to use it well. Creating podcasts for students’ blog projects 

          went smoothly even though students had to make themselves familiar with 

Audacity.  

         One of students’ major complaints in completing their projects was 

         slow internet connection. To accomplish some stages of the projects, 

sometimes students had to bring their laptops to class and had to be connected 

      to internet. Unfortunately, when students were working on the project, the 

internet connection was unstable and the project became very time-consuming. 
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         Some of the  projects had to be completed in the  classroom because  team 

           members were required to determine the outline, decide the design of the 

projects, or proofread the script or the storyboard. When many students were 

accessing the internet at the same time, the connection became very slow.  

2. Less attention to content 

      Technology-based projects almost always incorporate good design. 

          Students tried to make their projects look attractive; thus, they spent more 

time designing. During some of the classes, students put a lot of effort to make 

their project attractive by trying different themes, templates, images, and fonts. 

         In their learning reflection, students acknowledged that this was done 

intentionally in order to make a project that had good designs and contents. 

However,  during  the  writing  process,  students  still  made  grammatical  and 

spelling errors.  

Sometimes, the mistakes were too obvious that they were distracting. In 

some of the video projects, the challenges to create good content were bigger. 

When working with video projects, students were supposed to pay attention to 

          both contents and appearance, but the contents of the videos needed 

improvement the most. Some students addressed this issue as lack of editing 

time. They said they could have done better in editing if they had more time in 

completing their projects.  

 

DISCUSSION 

From multiple data sources, it is evident that technology-based projects 

          foster students’ sense of creativity and a better understanding of subject 

         matters. By creating contents for their projects, students became more 

confident in applying their knowledge in real life situations. Interactions with 

     peers and  teachers, collaborative  work among team  members, collaborative 

   work  with  bridged by  technology,  contribute  to  their  development as the 

creator of knowledge.  

          The materials that students worked on were not something new, but 

           students were able to present the materials that suited their needs and 

          purposes in a creative manner. The ability to extract information from 

        different sources through interviews, archival documents, and other online 

materials and combine them in one project made them a creator of knowledge. 

          They were able to show their creative capability  by making something new 
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from existing ideas and available information. Students had creative freedom 

to learn a concept, share it with their peers, and then create a new one.  

In this way, they enhance their peers and their own learning.  Being able 

           to create contents through meaningful tasks and share them to the public 

made them better learners.  

          In this study, the most-frequently cited reason for technology-based 

projects was slow internet connection. This finding was similar to that in Carr 

          at al. (201 -1). In their study, students’ perceived benefits of technology

        enhanced language learning were mostly related to computer-related issues. 

Although they had favorable attitude, the fact that their responses were more 

          related to technology related issue was an indicator that students put more 

emphasis on technology and less attention to content or the learning process 

itself.   

  One  of  the  objectives  of  college  education  is  to  create  and  shape  a 

mindset that promotes genuine interaction and dialogue to solve social issues, 

          economics, and politics that surround us in  this world. Activities in the 

       classroom should stimulate learners to  sharpen their analytical  and critical 

thinking skills.  

  Learning activities should open abundant opportunities for students to 

explore the world around them and to acquire and internalize new knowledge. 

         Classroom activities have to provide the opportunities for students to 

contribute ideas and participate in meaningful discussions with their teachers 

and peers.  

         Young generations adjust better to technology. They own gadgets, use 

         various kinds of applications and tools for entertainment, productivity, and 

        social relationship purposes. The integration of technology in language 

classrooms, when carefully designed and implemented, can lead to increased 

     engagement and  participation and  more positive attitude  towards language 

         learning. In addition, technological ambiguity gives rise to students’ higher 

level of adaptability which may come in handy in their future professions. 

 

CONCLUSION 

         Technology-enhanced projects are beneficial if they are incorporated 

          carefully. The findings of this study indicated that such projects created 

favorable learning attitude and positive learning experience for the students. 
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Increased interest and creativity, higher level of self-confidence, and becoming 

a better learner were some of the perceived benefits. However, technology is 

 not without limits. Sometimes technology is unreliable that students had to 

allocate more time to finish the projects. Internet connection was one of the 

     major  factors why  students’ projects  were delayed.  Another challenge was 

students’ predisposition to spend more time on design instead of contents.  

  The findings of this study suggested that technology-based projects had 

potentials to be incorporated to the curriculum even though extra care must be 

       done to ensure that students gain the most from the teaching and learning 

         process. Future research should focus on the effect of technology-based 

projects on certain language skills and what kind of learning models that work 

best for technology-based projects. 
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